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STUDENTS' EXPRESSED OPINIONS RELATIVE TO THE USE 
AND ADEQUACY OF CERTAIN GUIDANCE PRACTICES IN 
SELECTED NEGRO HIGH SCHOOLS
CHAPTER I 
INTRODUCTION
Tho guidance cauae was abetted and accelerated with 
the passage of the National Defense Education Act of 1953. 
This act provided funds for the training of more guidance 
personnel In the colleges. The act has also made It pos­
sible for Individual school systems to Initiate, expand, and 
Improve guidance services through the allocation of funds 
for this purpose.^ As a result of this, many schools are 
providing a variety of guidance experiences for their stu­
dents .
Many practices exist In terms of the organization 
and extent of guidance programs.^ The type of program that 
any given school administers depends, among other things, on
^Donald G. Mortensen and Allen M. Schmuller, Guid­
ance In Today's Schools (New York: John Vlley and Sons,
Inc., 1959), p. 32.
^Clifford P. Froellch,
(New York: McGraw-Hill Book
, Guidance Services tn Schools 
Company, Inc., 1958), pp. 70-85*
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its philoBophy, finances, and ability to secure trained per­
sonnel . Many schools have full-time counselors while others 
have none. Some schools employ part-time counselors to meet 
the needs in their situation. Within each school, many 
practices exist with respect to the emphasis placed upon 
certain activities of the guidance program. Some schools may 
stress the dissemination of occupational and educational in­
formation and ignore information about family relations.
Other schools may try to include a comprehensive array of 
guidance experiences for their students. Variation in prac­
tices can be found at every turn. Research was needed to 
point out the guidance practices that exist under different 
programs.
In the school with no counselor, many practices 
exist relative to guidance activities.^ A few schools may 
have small, organized guidance programs with teachers desig­
nated to assume certain guidance functions or responsibil­
ities. However, most schools without counselors probably 
have no organized programs. Helping students with problems 
is left up to the discretion of individual teachers. In 
situaoions of this nature, much of the counseling is probably 
carried on by the administrator. The numiber of students re­
ceiving assistance in schools with no counselor or organized
^Percival W. Hutson, The Guidance Function ^ E d u ­
cation (New York: Appleton-Ceniury-Crofts, Inc., 1958), 
pp. 637-639.
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programs would depend, among other things, on the size of 
the school. Teachers and principals might have much more 
opportunity to work with students in small schools. Re­
search was necessary to determine idiat students' expressed 
opinions are relative to the use and adequacy of guidance 
practices in schools with no counselors.
Because of various reasons many schools have part- 
time counselors employed to work with students.^ The part- 
time counselor's time is curtailed somewhat when it comes 
to rendering individual assistance. However, such a person 
has more opportunity for personal interaction with students 
in the classroom. Research was needed to ascertain the ex­
pressed opinions of students from schools with part-time 
counselors with respect to the use and adequacy of certain 
guidance practices.
In the school with a full-time counselor, students 
are in a position to get many more worthwhile experiences.5 
The full-time counselor has more time for more students on 
an Individual basis. The effectiveness of a full-time coun­
selor may be minimized if his student load is too great. 
Students should have some thoughts about the services
AEdward C. Roeber, Glenn £. Smith, and Clifford E. 
Erickson, Organization and Administration of Guidance Serv­
ices (New York: McGraw-Hill Book Company, Inc., 1955),pp. 46-46.
^J. Anthony Humphreys and Arthur E. Trailer, Guid­
ance Services (Chicago: Science Research Associates, Inc.,1954), pp. 402-403.
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rendered by a full-tine counselor. Research vas needed to 
find out the opinions of students from schools vith full­
time counselors relative to the use and adequacy of certain 
guidance practices.
In some school systems throughout the country, stu­
dents are categorized scholastically as low-, average-, or 
high-achieving. Would there be a difference of opinion rel­
ative to the adequacy of guidance received between low- and 
high*achieving students? It is highly possible that the 
low-achieving students, as compared with the high-achieving, 
received little assistance with their problems. The low- 
achieving student, as compared with the high achieving, may 
not have sought assistance from the counselor, teachers, or 
principal. It may be that low-achieving students sought and 
received much help with their problems. These same factors 
can apply equally to high-achieving students. It was essen­
tial to determine the opinions of low- and high-achieving 
students with respect to the use and adequacy of certain 
guidance practices.
The Negro high schools of the South have been af­
fected by the guidance movement. There has been an increase 
in the number of schools initiating, expanding, and improving 
their guidance programs. As a result of this increased em­
phasis on guidance in Negro high schools, more students 
should be receiving assistance with their problems of adjust­
ment. Research was needed in order to see what expressed
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opinions Negro students have about the use and adequacy of 
certain guidance practices in the schools they attend.
Statement of Problem 
The problem was to ascertain the expressed opinions 
of Negro students relative to the use and adequacy of certain 
guidance practices in school systems offering guidance under 
different plans of organization. It was the purpose of this 
study to determine if the expressed opinions of low- and 
high-achieving students relative to the use and adequacy of 
certain guidance practices in schools employing full-time 
counselors, part-time counselors, and no counselors differed 
with respect to the type and percentages of responses made.
Need for Study 
Money, time, and energy have been invested for the 
initiation, expansion, and improvement of guidance programs. 
Research was needed to see if Negro boys and girls received 
adequate guidance in their respective schools. Reactions 
from these students would reveal valuable data concerning 
the worthiness of guidance to them. If the expressed opin­
ions of students are known concerning the use and adequacy 
of certain guidance practices, proponents of guidance would
be in a better position to assess their labor.
Teachers, counselors, and administrators need to know
whether the school that employs a full-time counselor is
helping students more with their problems than one idiieh
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employs a part-time counselor. They also need to know how 
the school with no counselor compares with schools having 
full- or part-time counselors. If this is known, school 
systems may have some basis for working toward the best type 
of program that is feasible for their students.
Teachers, counselors, and administrators need to 
know the opinions of low- and high-achieving students con­
cerning the assistance received with their problems.^ If 
one assumes that guidamce is for everybody, then guidance 
workers and others concerned should want to know if there is 
a difference of opinion between the two groups. If this in­
formation is known, those concerned with helping students 
with their problems will be in a better position to know 
which group needs more attention.
It will be seen in Chapter II that none of the studies 
attempted to determine the effectiveness of guidance practices 
under different organizational patterns. Much research was 
needed to see whether the schools with full-time or part-time 
counselors are doing a better job in helping students make 
satisfactory adjustment. The studies cited did not attempt 
to see how effective guidance is with low- and high-achieving 
students. Only one study was reported about underachieving 
students. More research was needed in this area in order to 
know whether guidance is attempting to meet the needs of all
(Columbus
^Frank W. Miller, Guidance Principles yid Services 
: Charles E. Morrill Books, Inc., 196I;, p. 10.
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levels of students. Although many of the studies probably 
contained various racial groups, none reported distributions 
in terms of race. It is assumed that the problems of boys 
and girls are basically the same everywhere. However, this 
study was needed to determine the extent to which Negro 
children were being helped with their problems of adjustment.
In discussing how important it is to seek the opin­
ions or feelings of students in evaluating the guidance pro­
gram, Miller writes:
Many criticisms can be made of the use of student 
satisfaction, opinion, or feelings as a criterion for 
evaluation of a guidance program. But studies sug­
gest that when carefully planned and executed, with full 
awareness of the limitations of the method, student 
satisfaction investigations may nevertheless yield 
worthwhile results on a practical level. Areas of 
needed emphasis may be stimulated to reconsideration 
of existing practices. And although students are 
hardly in position to pass professional judgment on 
guidance programs and services, still the programs 
exist for the benefit of students, and surely students 
on the secondary level can tell us something of im­
portance about their own perceptions of their needs 
and as to how well the guidance service is meeting 
their needs.7
It can be assumed that if Negro teachers, counselors, 
and administrators know more about the expressed opinions of 
their students with respect to the use and adequacy of certain 
guidance practices, they might be in a better position to:
A. Enow more about the overall effectiveness of 
guidance.
B. Assess their own programs in the light of data
7carroll H. Miller, Foundations of Guidance (New
I ,  1961), p. 414.York: Harper and Brothers,
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obtained from the investigation.
C. Determine what the next step should be in their 
program.
D. Know some of the oommon problem areas of students 
needing attention.
E. Utilize data from this study in improving tech­
niques, formulating clearer guiding principles, 
and bringing about more efficient organization 
relative to guidance programs.
Limitations of Studv 
Research in this study was confined to high- and low- 
achieving seniors from selected Negro public high schools in 
the state of Louisiana. Only the faculty members of schools 
where students wars involved in the study were administered 
the questionnaire. Faculty members included teachers, coun­
selors, and principals. Because of the limited number of 
school systems with full-time or part-time counselors, geo­
graphical representation was not sought. This was done be­
cause the study was concerned with schools having different 
types of guidance programs rather than where they were dis­
tributed. Also, this study was not concerned wiu>. Cliferences 
among schools or between sex.
Definition of Terms
Expressed opinions— The beliefs, sentiments, impressions,
views, or thoughts about a given subject as related 
by the student.
Adequate— The fulfillment of a need or a feeling of satis­
faction as perceived and expressed by the individual 
student.
Partially adequate— The partial fulfillment of a need or a 
feeling of eatiafaotion as perceived and expressed 
by the individual student.
Inadequate— A feeling of dissatisfaction as perceived and ex­
pressed by the individual student.
High-achieving students— Those'* maintaining a scholastic aver­
age of 3.0 ("B") and above for all high school work 
completed.
Low-achieving students— Those maintaining a scholastic aver­
age of 0.0-1.9 ("D" and below) for all high school 
work completed.
Guidance— Organized services or activities which seek to help 
each student meet the demands of the situation in 
which he finds himself and become more self- 
directing.
Group guidance— Services and activities made available to 
students in group settings.
Part-time counselor— Individual whose duties are divided 
equally between teaching and guidance on a dally 
basis.
Full-time Counselor— Individual with no regular teaching re­
sponsibilities.
Counseling Services— That part of the guidance program ^rhioh 
furnishes personal assistance and activities for 
students with adjustment problems.
Individuel. Inventory Service— That part of the guidance pro­
gram which keeps accurate, current, and useful per­
sonal data about each child.
Information Service— That part of the guidance program which 
collects and disseminates various types of informa­
tion which can be used to aid the student in decision 
making.
Orientation Service— That part of the guidance program which 
has organized activities and experiences designed to 
help the student adjust to all new situations at 
school.
Placement Service— That part of the guidance program lAioh 
tries to see to it that students are assigned roles.
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tasks, or experiences in the light of their back­
ground, training, plans, or potentialities.
Follow-up Service— That part of the guidance program which
makes periodic checks on present and former students 
in an effort to see if it is meeting the needs of 
the students and the school's total program.
General Information— That part of the student questionnaire 
which seeks information not readily classifiable 
under one of the guidance services.
Procedures
The following procedures were used in conducting this
study :
1. Selecting schools.
2. Preparation and administration of faculty question­
naire.
3. Selecting seniors at each school.
4. Preparation and administration of student question­
naire .
5. Conducting interviews with students.
Sample .— All Negro high schools in Louisiana were di­
vided into three groups in terms of whether they employed a 
full-time counselor, a part-time counselor, or no counselor. 
There nere 13 schools employing full-time counselors, eight 
with part-time counselors, and 96 with no counselors.
It was noted that the larger schools employed full­
time counselors whereas the smaller schools employed part- 
time counselors or no counselors at all. This was true only 
for the schools used in this study. Four schools were ran­
domly selected from each group, making a total of 12 in all.
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(See Appendix A, p. 6o.) The echoole in eaoh group were ar­
ranged in alphabetical order. Then, every 3rd school was 
selected from the full-time counselor group, every 2nd school 
from the part-time counselor group, and every 24th school 
from the no counselor group. It was believed that four 
schools from each group would yield sufficient data for pur­
poses of this study. These four schools with full-time, part- 
time, and no counselors, respectively, appeared to be repre­
sentative and a sufficient number of students in each cate­
gory could be attained from these schools.
In selecting the students to be used in the study, 
the senior class was divided into low-, average-, and high- 
achieving groups on the basis of grade point averages. A 
student's overall average was determined by marks received 
from the ninth grade through the first semester of the senior 
year. This period Included the school years from 1958-62.
Only those students classified as "seniors" by their respec­
tive schools were used. Students were randomly selected in 
proportion to the number in the hlg^ and low groups. The 
sampling method was the same as that used for selecting 
schools. A total of 143 seniors were used in the study. Of 
this number, 45 were high-achieving students (scholastic av­
erage of 3.0 and above) and 98 came from the low-achieving 
group (scholastic average of 1.9 and below). From the 12 
schools used in the study, a total of 245 faculty members 
were used. One-hundred and five faculty members were used
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from Bohools vith full-time counselors, 72 came from schools 
with part-time counselors, and 68 from schools with no coun­
selors.
Instruments » —  An interview cheok-list and a question­
naire were the only types of instruments used in this study* 
The interview cheok-list was designed for use with students 
while the questionnaire was used with both students and 
faculty members.
The questionnajire for the faculty was designed to ob­
tain faculty expressions regarding existing guidance prac­
tices in the respective schools. The questionnaire was di­
vided into five sections which comprise the basic guidance 
services. These sections are Counseling Service, Individual 
Inventory Service, Information Service, Orientation Service, 
and Placement and Follow-up Services as stated by Roeber.& 
(See Appendix B, p. 61.) The writer was responsible for con­
structing the items for each section of the questionnaire. 
Only the items thought to be representative of the guidance 
practices under each service were used. This was necessary 
since in making an analysis of textbooks in the field of 
guidance, it appeared that no consistent list of guidance 
practices existed. Therefore, the writer was compelled to 
construct items representing guidance practices which seemed 
pertinent for common use in public schools.
A major purpose of this study was to obtain from the
o°Roeber, o p . cit.. pp. 7-23.
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faculty the existing guidance practices about which the stu­
dents expressed their opinions with respect to use and ade­
quacy. In this connection, a student questionnaire contain­
ing two-part items was constructed. The first part of the 
item (a) attempted to ascertain whether students used the 
existing guidance services as indicated by the faculty. The 
first part of the item of this questionnaire was the same as 
found on the faculty questionnaire. (See Appendix C, p. 64.) 
The second part of the item was concerned with determining 
how the students perceived the adequacy of these guidance 
services which they used. When the students responded "yes," 
idiich indicated that they used a given service, then they re­
sponded further by indicating their degree of satisfaction in 
terms of whether it was "Adequate,** "Partially Adequate," or 
"Inadequate."
The interview check-list encompassed the same items 
as found on the student questionnaire. (See Appendix C, 
p. 64.) This check-list was constructed and the interview 
used in an effort to determine the consistency of student re­
sponses. Also, this instrument would serve as a guide for 
the investigator during the interview sessions. In this re­
spect, the responses of students could be accurately recorded 
as the interview progressed.
Collection of Data.— The investigation utilized the 
interview method and the questionnaire in the collection of 
data. The faculty questionnaires were administered on the
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first day at each school. This was done in order to obtain 
from the faculty the kind of guidance practices that existed 
in their respective schools. These questionnaires were ad­
ministered to the faculty in a group setting by the writer 
immediately after the school day. On the second day, the 
writer administered the student questionnaire to the seniors 
in a group setting.
Interviewing of students began the next day after the 
questionnaires had been administered. Approximately one-half 
of the students who had been administered the questionnaire 
were randomly selected and interviewed. The interview check­
list was utilized in this connection by the investigator.
This method represented an attempt to determine the reliabil­
ity of student responses. Efforts were made during the in­
terview to create an atmosphere that was informal and per­
missive. This was necessary in order to get the best possible 
responses from the students. The check-list was completed by 
the writer in terms of the responses made by each student 
during the interview session.
Treatment of Data
The results of this study are being reported in per­
centages. Upon aneüLysis of the faculty questionnaire data, 
if the responses exceeded a simple majority of 51^» the item 
was considered as representing an existing guidance practice 
in the school system. The percentage of students responding
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positively to an Item will show the relative use of guidance 
services In the respective schools. These students will In­
dicate whether the guidance received was "Adequate." "Peur- 
tlally Adequate," or "Inadequate" as they perceived It.
In order to determine the reliability of student re­
sponses on the questionnaire and interview check-list, the 
Chi-square test for correlated data was applied.' The 0.Û5 
level of significance was used as the criterion for determin­
ing the acceptance or rejection of the null hypothesis.
In order to aid In the analysis of the results, 
tables are presented In Chapter III. The tables are ar­
ranged in terms of how the various groups responded to the 
Items on the questionnaire and Interview check-list. These 
tables show the degree to which faculty members Indicated 
the existence of certain guidance practices. Also the tables 
show the extent to which students used the guidance services 
as well as their degree of satisfaction with whese services.
QAllen L. Edwards, Experimental Design In Psycho­
logical Research (New York: Holt, Rinehart & Winston,
I960}, pp. 51-76.
CU- 'PTER II 
REVIEW OF DELATED LITERATURE
Perusal of the literature revealed a paucity of 
studies related to the expressed opinions of students concern­
ing certain guidance practices. However, a few studies were 
uncovered which were designed to determine what students 
thought about various aspects of guidance programs.
At a private Junior college for women, Dumall gave 
the students an opportunity to express their candid opinions 
of the guidance program in effect. He found that the stu­
dents were favorably inclined toward the guidance program but 
gave no further information to suggest this contention. How­
ever, some of the inadequacies were brought to light. Not 
all teacher-counselors were interpreting test results to 
counselees. Some teacher-counselors had impressed their 
counselees as being disinterested, domineering, or nervous. 
Students favored a counselor from their field of specializa­
tion as opposed to a general counselor.
Braden received questionnaires from 158 former
^^Edward J. Dumall, Jr., "Students Scrutinize a 




students of Colorado A. and M. College who had received 
counseling during their attendance at the school. He sought 
to determine the extent to idaich guidance had been helpful 
in two aspects of their post-school adjustment: (1) the
helpfulness of guidance in developing family relations, co- 
workers relations, and community relations; and (2) the help­
fulness of guidance in developing certain values such as re­
alizing the value of relaxation and recreation in regard to 
their families, group social functions, group sports, and 
individual hobbies. The majority of the students felt that 
the counseling received had not been too helpful in their 
post-school adjustment with respect to all of the factors 
mentioned above.^̂
Rothney in the Wisconsin Counseling Study, used con­
trol and experimental groups in an attempt to discover the 
effect of counseling on 683 students throughout high school 
as it was revealed in their lives during the first five-year 
period immediately following graduation. It was pointed out 
that the experimental subjects felt that counseling had 
helped them in personal development, in vocational choices, 
educational adjustment, future planning, and providing a 
chance to talk things over. The controls who had obtained 
their counsel from other sources arranged their responses in
^^Myron Braden, "Former Students Evaluate Guidance," 
Journal of Educational Research. XLVII (October, 1953), 
127-33.
18
the saine order. However, the percentages were higher in all 
cases for the total group of expérimentais.12
In an Investigation to determine the effectiveness 
of home-room programs, Genovese studied the opinions of 3,500 
students from four high schools. He wanted to ascertain 
whether the students thought the home-room programs were In­
teresting, dull or Indeterminate. Only one school In the 
study thought that the program was Interesting and helpful.13 
Kefauver and Hand used two experimental and two con­
trol Junior high schools In a three-year study to determine 
the Impact of guidance on students. They were Interested In 
knowing the Information possessed by students relative to 
educational, health, soclal-clvlc, and vocational guidance 
emd student Judgment at the end of the study. They also 
wanted to know the students' plans and reasons for them. On 
the basis of the evidence yielded by the data secured. It 
was concluded that on a whole, students from the experimental 
schools fared better In terms of the aforementioned
factors.14
1 2John W. M. Rothney, Guidance Practices and Results 
(New York: Harper and Brothers, Publishers, 195^), pp. 31^-
387.
1 ?•^Clarence T. Genovese, "A Consensus of Senior High 
School Pupils Concerning Group Guidance Programs in the 
Homeroom" (Unpublished Ph.D. Thesis, University of Pittsburg 
Press, 1941).
1AGrayson N. Kefauver and Harold C. Hand, Appraising 
Guidance in Secondary Schools (New York: The Macmillan Co.,
1941), pp. 109-240.
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In a study evaluating the effectiveness of a Boys' 
Club Vocational Guidance program in Worcester, HaseachuBetts, 
Cole utilized control and experimental groups. After five 
years, results of the study revealed that in every item com­
pared, the reliability of difference was sufficiently high 
to eliminate the possibility of accidental occurrence, and to 
warrant the conclusion that the boys from the advised group 
were ahead of the unadvised in length of school attendance, 
grades, per cent graduating from college, occupational 
status, job satisfaction, earnings, and extent of employ­
ment . 15
Gibson investigated the opinions of 904 high school 
seniors concerning various aspects of guidance programs. He 
was primarily concerned with getting opinions from students 
about general information, individual analysis, counseling, 
occupational and educational information, and group activ­
ities. The investigator advanced the following conclusions:
1. Some counselors are not communicating well con­
cerning the roles and services of the guidance 
program.
2. Students indicated a keen interest in all types 
of information related to self-understanding and 
their educational-occupational planning.
3* Student concepts of the roles counselors seem to 
serve in the school environment indicate that 
they see the counselor variously as one idio is 
an administrator, a disciplinarian, an activity 
director, a part-time librarian, etc.
^^Robert C. Cole, "Evaluating a Boy's Club Guidance 
Program," Occupations. XVII (May, 1939), 705-708.
20
4. Many teachers are missing the opportunity to make 
their classes more meaningful and vital to stu­
dents by failure to relate their subjects to both 
educational programming and occupational plan­
ning.
5* Perhaps typically, students placed the greatest 
emphasis on popularity as the key factor in the 
identification of student leadership.
In a study to assess the effects of a program of in­
dividual counseling on the academic accomplishment of under­
achieving eighth grade pupils, Calhoun used experimental and 
control groups for a period of a year. Although the mean 
achievement age for the experimental groups at final testing 
exceeded by more than three months the corresponding measure 
for the control group, the t ratio of 1.66 indicated a prob­
ability of somewhat more than .01 that this difference could 
have occurred by chance. In short, the program of counseling 
did not bring about a statistically significant improvement 
in achievement as measured by a standardized test battery.
In six comparisons of marks earned after counseling began, 
the experimental group excelled by a significant (j05 prob­
ability level) margin in three comparisons and closely ap­
proached a significant margin in a fourth. The counseling 
program appeared to have the effect of Improving the level of 
school marks of members of the experimental group.  ̂?
^^Robert L. Gibson, "Pupil Opinions of High School 
Guidance Programs," Personnel and Guidance Journal. XL 
(January, 1962), 453-457•
17S. Reed Calhoun, "The Effect of Counseling on a 
Group of Under-Achievers," fluidanne Readings for Counselors
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In Bummary» it was readily eeen that the studies 
cited failed to provide conclusive evidence regarding the 
use and adequacy of guidance. Of the eight studies presented, 
the students in approximately half of the studies were favor* 
ably impressed with the guidance which they received while 
the other half were not. Therefore, the results obtained in 
these studies did not reveal any consistent pattern as per­
tains to the use and adequacy of guidance.
(eds) Gall F. Farwell and Herman J. Peters (Chicago: Rand
McNally and Company, I960), p. 585-95•
CHAPTER I I I  
PRESENTATION AND ANALYSIS OF DATA
The results of this study are being reported in three 
parts. The first part is devoted to a discussion of faculty 
responses as they relate to existing guidance practices in 12 
selected Negro high schools in Louisiana. The second part is 
concerned with responses of students in these schools rela­
tive to the use made of guidance services. The last part is 
centered around the adequacy of guidance services as per­
ceived by the students in their respective schools.
Huidance Practices Found in 12 Selected 
Nepjo High Schools in Louisiana
By referring to Appendix B, p. 61, the nature of the 
items contained in the faculty questionnaire can be readily 
seen. It is recalled that these items represent certain 
guidance practices. The results of the faculty responses on 
the questionnaire are presented in Table 1.
The first section of Table 1, which is devoted to the 
Counseling Service in the various schools, showed that the 
faculty responses to all items exceeded 31^* This indicated 
that all schools, regardless of the plan of organization,
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TABLE 1
THE NUMBER AND PERCENTAGE OF RESPONSES OF FACULTY MEMBERS RELATIVE THE 
PREVALENCE OF CERTAIN GUIDANCE PRACTICES IN 12 SCHOOLS EMPLOYING 
FULL-TIME COUNSELORS, PART-TIME COUNSELORS, AND NO COUNSELORS
Full-time Counselor Part-time Counselor No Counselor
Item No. Yes No Yes No Yes No
N % N % N % N N % N %
1 100 95 5
COUNSELING SERVICE 
5 66 92 6 8 47 69 21 312 81 77 24 23 42 58 30 42 41 61 27 39
3 91 87 14 13 61 85 11 15 39 58 29 424 95 90 10 10 68 94 4 6 41 61 27 39
5 95 90 10 10 45 63 27 37 36 55 32 456 95 90 10 10 54 75 18 25 49 73 19 27





42 58 30 42 34 50 34 50
2 104 99 1 1 70 97 2 3 60 88 8 12
3 94 89 11 11 54 74 18 26 30 4̂! 38 564 74 70 31 30 47 64 25 36 46 71 20 29
5 91 87 14 13 44 61 28 39 45 66 23 346 69 66 36 34 42 57 30 43 35 51 33 49




70 21 30 42 62 26 38
2 86 82 19 18 51 70 21 30 32 47 36 53
3 79 75 26 25 56 62 16 38 26 38 42 624 100 95 5 5 62 86 10 14 54 79 14 21
ro
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TABLE 1— C o n t in u e d
Full-time Counselor Part-time Counselor No Counselor
Item No. Yes No Yes No Yes No
N % N % N i N % N % N %
5 100 95
INFORMATION SERVICE— Continued 
5 5 58 80 l4 20 40 59 28 41
6 94 89 11 11 66 92 S 8 51 75 17 25
7 88 84 17 16 53 74 19 26 52 76 16 24
8 90 86 15 14 58 81 14 19 53 78 15 22
9 86 82 19 18 41 57 31 43 48 71 20 29




75 18 25 53 78 15 22
2 87 82 18 18 59 82 13 18 53 78 15 22
3 90 86 15 14 50 69 22 31 44 65 24 354 75 71 30 29 35 48 37 52 32 48 36 52
5 80 76 25 24 33 46 39 54 52 74 16 26
1 75 71
PLACEMENT AMD FOLLOW-UP SERVICES 
30 29 48 67 24 33 40 59 28 41
2 91 86 14 14 61 84 11 16 38 56 30 44
3 92 87 13 13 60 83 12 17 55 81 13 194 61 58 44 42 33 46 39 54 34 50 34 50
5 91 86 14 14 49 68 23 32 38 56 30 446 46 44 59 56 25 35 47 65 25 36 43 64
7 37 35 68 65 18 25 54 75 28 41 40 59
to4»-
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made available guidance services concerned with (Practice #1) 
providing assistance In selecting courses, (Practice §J>) dis­
cussing problems with someone at any hour, (Practice #4) pro­
viding assistance with educational and/or vocational gosJ.8, 
(Practice #5) providing assistance with personal problems, 
(Practice #6) finding out problems of students, and (Practice 
#7) improving study skills. The significant thing to point 
^^out Is the fact that all schools, regardless of their organ­
ization, are providing experiences In the area of counseling 
for their students. This means that many teachers In schools 
where no counselors are employed, are working with students, 
despite this limitation.
The Individual Inventory Service, second section in 
Table 1, showed that all schools, except In the case of no 
counselors, provided guidance services dealing with (Practice 
#1) providing assistance In learning about abilities, (Prac­
tice #2) administering Intelligence tests, (Practice #5) 
keeping a record of achievements, (Practice #4) keeping a 
record of educational and/or vocational goals, (Practice #5) 
providing assistance In understanding self, and (Practice #6) 
discussing cumulative records. The faculty from schools 
where no counselors are employed indicated the existence of 
the same practices with the exception of those centered around 
(Practice #1) providing assistance in leeumlng about abili­
ties and (Practice #3) keeping a record of achievements. The 
teachers from these schools perhaps did not have sufficient
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time to do much in these areas. Also the schools involved 
may not have been organized to provide these practices on a 
large scale.
When the results of the section on Information Serv­
ice are studied, the data showed that schools employing full- 
and part-time counselors provided guidance services relative 
to (Practice #1) providing information about various Jobs, 
(Practice #2) providing Information about specific occupations 
In demand, (Practice §J>) providing information about employ­
ment opportunities for Negroes, (Practice #4) stressing the 
vocational aspects of subjects, (Practice #5) discussing com­
mon problems in class, (Practice #6) providing information 
concerning colleges, (Practice #7) providing information 
about scholarships, (Practice #8) providing information about 
problems of marriage, and (Practice #9) discussing social and 
economic conditions of the community. These same practices 
are found in schools with no counselors except those which 
deal with (Practice #2) providing information about specific 
occupations in demand and (Practice #3) providing information 
about employment opportunities for Negroes. The two practices 
mentioned are not too common probably because most teachers 
have a void in their training with respect to specific vo­
cational information.
The section of Table 1 dealing with the Orientation 
Service revealed that all schools with full-time counselors 
provided guidance practices associated with (Practice #1)
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providing Information concerning school rules, (Practice #2) 
providing Information about student organizations, (Practice 
#3) providing Information about course descriptions and 
graduation requirements, (Practice #4) making provisions for 
new students to get acquainted with the student body, and 
(Practice #5) making provisions for parents to get acquainted 
with the faculty. Apparently, faculty members of schools 
with part-time counselors and no employed counselors assumed 
that students as well as parents would automatically estab­
lish the proper relationships at school. On the other hand, 
there may not be any organized effort on the part of the con­
cerned schools to make these practices a reality.
The last section of Table 1 Is devoted to Placement 
and Follow-up services. This section showed that all schools 
provided to a limited degree guidance practices concerned 
with (Practice #6) helping to secure part-time jobs and 
(Practice #7) job or school placement after graduation. The 
guidance practice dealing with (Practice #4) providing as­
sistance In selecting extra-curricular activities was pro­
vided to a limited degree In schools with part-time or no 
counselors. All schools provided the remaining practices 
found under this section. These findings tend to suggest 
that the schools are not too concerned about students after 
they leave school. If they are concerned, not much Is done 
In this direction. There may be social conditions prevalent 
In the various school communities which keep faculty members
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from doing much in the vay of helping to secure part-time 
jobs for students. Also, there may not be enough time for 
the faculty to engage in this endeavor. Evidently, the 
schools concerned do not deem it necessary to provide assist­
ance for students in selecting extra-curricular activities. 
They probably take the position that students should be al­
lowed to choose activities on a voluntary basis.
In summary, it may be stated that many guidance prac­
tices exist in the different schools involved in this study. 
The faculty members indicated that students are being exposed 
to a variety of guidance experiences as evidenced by the re­
sults shown in Table 1. There are only a few areas in which 
certain guidance practices do not exist sufficiently with re­
spect to the criterion used in this study.
The Relative Use Made of Guidance Services 
in 12 Selected Negro High SchooTs
Before the data for this section are presented, it 
seems proper to present the findings with respect to the re­
liability of student questionnaire— interview responses. The 
data for this are found in Appendix D, p. 71 . When the re­
sults are studied carefully, it is seen that very few sta­
tistically significant values are found. Out of 34 items, 
no group had more than three statistically significant X^ 
value at the 0.05 level of confidence. These were considered 
to be chance occurrences. Consequently, it was assumed that 
the responses were reliable. As an added note, the data in
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the tables found In Appendix D, p. 71 were arranged in this 
manner for the sake of convenience in reporting the results.
The positive responses of high- and low-achieving 
students from all schools are presented in Table 2. It is 
observed that only the "YES" responses of students are used 
in the table. The "YES" response indicates that a certain 
guidance practice has been used by the student. The per­
centages for each item reveal the proportion of students 
using a guidance service. It can be seen that high-achieving 
students in all schools made much more use of the guidance 
services than the low-achieving.
The Adequacy of Guidance in 12 
Selected iXegro High Schools
This part of the chapter is devoted to a discussion 
of the responses of students who expressed the opinion that 
the guidance which they had received was "Adequate," "Par­
tially Adequate," or "Inadequate." Only those practices in 
which high- or low-achieving students indicated zero responses 
in the inadequate category are being singled out in the dis­
cussion. It seems feasible to limit the discussion in this 
manner since an expression of complete adequacy or partial 
adequacy profited the students in the use of the services. 
Tables 3, 4, and 5 are being presented in this connection.
When Table 3 is studied, it is seen that all students 
in schools with full-time counselors did not indicate as 
being inadequate the practices under Counseling Service
TABLE 2
THE USE MADE OF CERTAIN GUIDANCE PRACTICES IN 12 SCHOOLS EMPLOYING FULL-TIME 
COUNSELORS, PART-TIME COUNSELORS, AND NO COUNSELORS AS EXPRESSED BY 
"YES” RESPONSES OF HIGH- AND LOW-ACHIEVING STUDENTS













N N % N % N % N N
1 14 70 26
COUNSELING SERVICE 
67 10 77 20 83 9 75 25 742 17 85 24 62 11 85 18 75 6 50 12 35
3 14 70 20 51 9 69 17 71 4 33 11 294 13 65 19 49 11 85 17 71 9 75 12 35 O
5 7 35 17 44 7 54 19 79 3 25 7 216 10 50 20 51 7 54 15 63 2 17 14 41
7 14 70 30 77 8 62 21 88 8 67 27 79
INDIVIDUAL INVENTORY SERVICE
1 12 60 18 46 12 92 16 67 7 58 14 412 18 90 25 64 13 100 18 75 12 100 20 59
3 16 80 31 79 8 62 17 71 8 67 21 624 10 50 27 69 7 54 21 81 4 33 16 47
5 7 35 22 56 8 62 9 38 2 17 14 416 14 70 17 44 8 62 19 79 6 50 8 23
INFORMATION SERVICE
1 12 60 20 51 9 70 17 71 10 83 14 412 14 70 19 49 10 77 15 62 11 92 16 47
3 12 60 28 72 9 70 19 79 9 75 20 594 16 80 23 59 12 92 13 54 9 75 15 44
5 16 80 25 64 12 92 15 62 8 67 15 44
TABLE 2 — C o n t in u e d
Item No.














N % N % N % N % N % N
6 17 85
INFORMATION SERVICE— Continued 
33 85 12 92 20 83 10 83 26 76
7 17 85 19 49 11 84 1 1 46 10 83 19 568 11 55 33 85 11 84 19 79 9 75 19 56
9 9 45 13 33 5 62 19 79 6 50 14 41
1 18 90 27
ORIENTATION SERVICE 
69 11 85 22 92 11 92 30 88
2 17 85 27 69 12 92 20 83 6 50 24 71
3 14 70 28 72 8 62 18 79 9 75 30 88
4 14 70 26 67 8 62 14 58 10 83 21 62





11 85 16 67 7 58 19 55
2 11 55 24 62 9 70 16 67 11 92 14 41
3 13 65 23 59 11 84 20 83 7 58 15 444 4 20 9 23 5 62 11 46 6 50 15 44
5 14 70 22 56 7 54 11 46 5 42 13 286 2 10 10 26 1 8 5 21 0 0 3 8
7 7 35 17 43 6 46 11 46 6 50 7 20




12 92 19 79 5 42 14 41
2 8 40 18 46 6 46 12 50 2 17 10 29
3 12 60 15 38 9 69 10 42 8 67 16 47
4 12 60 18 46 8 62 12 50 11 92 20 59
TABLE 3
RESPONSES OF HIGH- AND LOW-ACHIEVING STUDENTS RELATIVE TO THE ADEQUACY OF 
CERTAIN GUIDANCE PRACTICES IN FOUR SCHOOLS EMPLOYING ONE 
FULL-TIME COUNSELOR IN EACH
Hlgh-Aohlevlng Low-Achieving
Item No. Adequate Partially inadequateAdequate Adequate Adequate^ Inadequate
N % N % N N % N % N
1 11 79 3 21
COUNSELING SERVICE 
0 0 16 62 9 35 1 3
2 9 53 7 41 1 6 12 50 11 46 1 4
3 10 71 4 29 0 0 12 60 8 40 0 04 8 62 5 38 0 0 11 57 7 37 1 6
5 4 57 3 43 0 0 10 59 7 41 0 06 3 30 5 5C 2 20 8 40 10 50 2 10
7 3 21 8 58 3 21 13 43 11 77 6 20




0 8 44 10 56 0 0
2 3 17 11 63 4 20 7 28 11 44 7 28
3 10 63 6 37 0 0 17 55 14 45 0 04 3 30 7 70 0 0 8 30 17 63 2 7
5 6 86 1 1/ 0 0 11 50 11 50 0 06 4 28 10 72 0 0 9 53 8 47 0 0




12 60 8 40 0 0
2 8 57 6 43 0 0 8 42 10 53 1 5
3 8 67 4 33 0 0 12 43 16 57 0 04 9 56 6 37 1 7 11 48 11 48 1 4
5 7 44 7 44 2 12 10 40 12 48 3 12
ro
TABLE ^ - - C o n t in u e d
Hlgh-Aohlevlng Low-Achieving
Item No. Adequate PartiallyAdequate Inadequate Adequate
Partially
Adequate Inadequate
N % N % N % N % N % N %
6 10 59 7
INFORMATION SERVICE— Continued 
41 0 0 19 58 14 42 0 0
7 6 35 11 65 0 0 8 42 10 53 1 5
8 6 55 5 45 0 0 21 64 12 36 0 0
9 8 89 1 ' 0 0 7 54 6 46 0 0
1 16 89 2 11
ORIENTATION SERVICE 
0 0 12 44 15 56 0 0
2 10 59 7 41 0 0 11 41 16 59 0 0
3 12 86 0 0 2 14 18 64 10 36 0 04 8 57 6 43 0 0 16 62 10 38 0 0
5 10 63 5 31 1 6 16 67 6 25 2 8
1 8 57 5
PLACEMENT AND FOLLOW-UP SERVICES 
36 1 7 9 32 19 68 0 0
2 3 27 7 64 1 9 7 29 16 61 1 10
3 8 62 5 38 0 0 14 56 8 35 1 94 4 100 0 0 0 0 4 44 5 56 0 0
5 12 86 2 14 0 0 11 55 11 45 0 06 1 50 1 50 0 0 2 20 7 70 1 10
7 5 71 2 29 0 0 9 53 8 47 0 0
5 10 50 10 50
GENERAL INFORMATION 
0 0 18 46 13 34 8 20
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Involved with (Practice #3) discussing progress at least once 
per year and (Practice #5) providing assistance with personal 
problems. High-achieving students also expressed the same 
opinion for the practices associated with (Practice #1) pro­
viding assistance In selecting courses and providing assist­
ance with educational and/or vocational goals.
The data from the Individual Inventory Service section 
of Table 3 showed that all students expressed the opinion that 
no practice was considered Inadequate except for the ones on 
(Practice #4) keeping a record of educational and/or voca­
tional goals by the high-achieving and (Practice #2) discussing 
test results by both groups.
The practices under the Information Service not 
thought to be Inadequate are (Practice #3) providing Informa­
tion about employment opportunities for Negroes, (Practice #6) 
providing Information about colleges, (Practice #8) providing 
Information about marriage, and (Practice #9) discussing social 
and economic conditions. Other practices In this category 
according to high-achieving students are (Practice #2) pro­
viding Information about specific occupations In demand and 
(Practice #7) providing Information about scholarships. The 
low-achieving group also had the same opinion about the prac­
tice of (Practice #1) providing Information about various 
Jobs.
All students expressed the opinion that guidance prac­
tices associated with the Orientation Service were not
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considered as Inadequate for the areas dealing with (Prac­
tice #1) providing information concerning school rules, 
(Practice #2) providing information about student organiza­
tions, and (Practice #4) making provisions for students to 
get acquainted with the student body. The same was true for 
the practice of (Practice §J>) providing information about 
course descriptions in the low-achieving group.
When the data for Placement and Follow-up Services 
are examined, it is found that all students did not rate as 
being inadequate practices involved with (Practice #4) pro­
viding assistance in selecting extra-curricular activities, 
(Practice §5) providing a wide range of extra-curricular 
activities, and (Practice #7) job or school placement after 
graduation. In addition to those presented, high-achieving 
students singled out the practice concerned with (Practice 
#3) making progress reports while the low-achieving did like­
wise for the practice (Practice #1) providing for interests 
and abilities. Under the section on General Information, 
high-achieving students indicated the school's program as not 
being inadequate.
The data has Just been presented about the adequacy 
of guidance in schools with full-time counselors. The results 
seem to suggest that the majority of all students rated the 
guidance which they received as being either adequate or par­
tially adequate. This may be attributed to the fact that 
faculty members worked very closely with many students in the
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areas as covered in this study. It is quite possible to con­
clude that many students have achieved some degree of satis­
faction from the guidance received. It was also noted that 
the low-achieving students indicated fewer practices as being 
inadequate. This tends to suggest that low-achieving students 
might be a little less satisfied with the guidance services 
than the high-achieving. Perhaps, guidance workers will have 
to do a better Job in working with low-achieving students.
The responses of students with respect to the Counsel­
ing Service in schools employing part-time counselors are pre­
sented in the first section of Table 4. No student indicated 
that guidance practices were inadequate relative to (Practice 
#1) providing assistance in selecting courses, (Practice #3) 
providing someone to discuss problems, (Practice #4) provid­
ing assistance with educational and/or vocational goals, and 
(Practice #6) providing assistance in finding out problems.
The high-achieving group placed the practice of (Practice #2) 
providing someone to discuss problems at any hour, in the same 
category.
The second section of Table 4, which is concerned 
with the Individual Inventory Service, showed that no high-or 
low-achieving student rated practices as being inadequate 
which pertained to (Practice #1) providing help in learning 
about abilities, (Practice #3) keeping a record of achieve­
ments, and (Practice #6) discussing the cumulative records. 
Other practices found in this category for high-achieving
TABLE 4
RESPONSES OP HIGH- AND LOW-ACHIEVING STUDENTS RELATIVE TO THE ADEQUACY OF 
CERTAIN GUIDANCE PRACTICES IN FOUR SCHOOLS EMPLOYING 
ONE PART-TIME COUNSELOR IN EACH
Hlgh-Aohlevlng Low-Achieving
Item No. Adequate Partially InadequateAdequate Adequate Partially Inadequate Adequate
N % N % N N % N % N
COUNSELING SERVICE
1 5 50 5 50 0 0 13 65 7 35 0 02 5 46 6 54 0 0 13 74 3 17 0 0
3 5 56 4 44 0 0 10 59 7 41 0 04 10 91 1 9 0 0 10 59 7 41 0 0
5 5 71 2 29 0 0 11 58 8 42 0 06 3 43 4 57 0 0 8 53 7 47 0 0
7 5 62 3 38 0 0 12 57 9 42 1 1
-j
INDIVIDUAL INVENTORY SERVICE
1 10 83 2 17 0 0 10 63 6 37 0 0
2 7 54 5 38 1 8 9 50 7 38 2 12
3 6 75 2 25 0 0 15 88 2 12 0 0
4 5 71 2 29 0 0 12 57 8 38 1 5




63 7 37 0 0
1 5 56 4 44 0 0 9 54 4 23 4 23
2 8 80 2 20 0 0 8 53 5 33 2 14
3 7 77 2 23 0 0 10 53 6 32 3 154 10 83 2 17 0 0 13 100 0 0 0 0




Adequate PartiallyAdequate Inadequate Adequate
Partially
Adequate Inadequate
N N % N % N % N N %
INFORMATION SERVICE— Continued
6 9 75 3 25 0 0 16 80 3 11 1 9
7 6 55 5 45 0 0 7 64 4 36 0 08 5 45 6 55 0 0 8 42 7 37 4 21
9 3 60 2 40 0 0 15 78 2 11 2 11
ORIENTATION SERVICE
1 10 91 1 9 0 0 20 91 2 9 0 02 9 75 3 25 0 0 15 75 3 15 2 10
3 7 88 1 12 0 0 11 77 3 17 1 64 6 75 2 25 0 0 11 71 4 29 0 0
5 9 82 2 18 0 0 11 73 3 20 1 7
PLACEMENT AND FOLLOW-UP SERVICE
1 6 55 5 45 0 0 12 75 4 25 0 0
2 2 22 6 66 1 12 7 44 6 38 3 18
3 8 73 3 27 0 0 14 70 6 30 0 04 3 60 0 0 2 40 7 64 4 36 0 0
5 4 57 3 43 0 0 9 82 2 18 0 06 1 100 0 0 0 0 4 80 0 0 1 20
7 3 50 3 50 0 0 44 36 7 64 0 0
GENERAL INFORMATION
5 6 46 7 54 0 0 13 54 11 46 0 0
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students Included (Practice #4) keeping a record of educa­
tional and/or vocational goals and (Practice #5) providing 
assistance in understanding self*
The practices under the Information Service, not in­
dicated as being inadequate, are (Practice #4) vocational 
aspects of subjects and (Practice #7) providing information 
about scholarships. The high-achieving group expressed the 
opinion that other practices were in this same category.
They included (Practice #1) providing information about var­
ious Jobs, (Practice #2) providing information about specific 
occupations in demand, (Practice providing information 
about employment opportunities for Negroes, (Practice .#5) 
discussing common problems, (Practice #8) providing informa­
tion concerning problems of marriage, and (Practice #9) dis­
cussing social and economic conditions of the community.
When the Orientation Service section of Table 4 is 
examined, it is found that the practices not suggested as 
being inadequate deal with (Practice #1) providing information 
about school rules and (Practice #4) making provisions for 
students to get acquainted with the student body. The high- 
achieving students' responses showed that other guidance prac­
tices falling in this category were those dealing with (Prac­
tice #2) providing information about student organizations 
and (Practice #3) providing information about course descrip­
tions.
Under Placement and Follow-up Services, no student
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expressed the opinion that guidance practices were Inadequate 
which were concerned with (Practice §\) providing assistance 
In learning abilities and Interests, (Practice #3) making 
progress reports, (Practice #5) providing a wide range of 
extra-curricular activities, and (Practice #7) job and school 
placement after graduation. However, high-achieving students 
thought the same for the practice concerned with (Practice #6) 
helping to secure part-time Jobs. Low-achieving students In­
dicated the same for the guidance practice associated with 
(Practice #4) providing personal assistance In the selection 
of extra-curricular activities.
Again It can be seen that most high- and low-achieving 
students In schools with part-time counselors responded favor­
ably toward guidance. The students expressed the opinion that 
most guidance practices, as they perceived them, were either 
adequate or partially adequate. It should not be hazardous 
to say that students appeared to be satisfied with the guid­
ance which they had received.
It was observed also that low-achieving students had 
fewer guidance practices which were considered to be inade­
quate than the hlg^-achlevlng. This means that more low- 
achieving students Indicated certain practices to be inadequate 
than the high-achieving. Perhaps this presents a challenge for 
faculty members to devote more time with the low-achieving 
group or do a better Job In helping them.
In order to study the responses of high- and low-
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achieving students relative to the adequacy of guidance in 
schools with no counselors. Table 5 was prepared. The Coun­
seling Service, the first section in Table 5» revealed prac­
tices not categorized as being inadequate by any student.
These involved (Practice #2) providing assistance at any hour 
to discuss problems, (Practice #3) making progress reports at 
least once per year, and (Practice #6) providing assistance in 
finding out problems. In addition to the ones mentioned, the 
high-achieving students thought the same about practices con­
cerned with (Practice #4) providing assistance with educa­
tional and/or vocational goals, (Practice #5) providing as­
sistance with personal problems, and (Practice #7) providing 
assistance in improving study skills.
When the Individual Inventory Service is examined, it 
is observed that high-achieving students did not rate as being 
inadequate the practices associated with (Practice #3) keeping 
a record of achievements, and (Practice #5) providing assist­
ance in understanding self. Low-achieving students thought 
the same for the practices involved with (Practice #1) pro­
viding assistance in learning interests and abilities and 
(Practice §6) discussing the cumulative record.
The Information Service section of Table 5 showed that 
no high- or low-achieving student expressed the opinion that 
practices were inadequate with respect to (Practice #4) stress­
ing vocational aspects of subjects and (Practice #7) providing 
information about scholarships. Other practices included in
TABLE 5
RESPONSES OF HIGH- AND LOW-ACHIEVING STUDENTS RELATIVE TO THE ADEQUACY OF 




Adequate P%%%u2te^ I»**«9u*te Adequate Inadequate
N % N % N % N % N N
1 4 44 0 0
COUNSELING SERVICE 
5 56 20 80 4 16 1 4
2 5 71 2 29 0 0 6 50 6 50 0 0
3 2 50 2 50 0 0 8 73 ? 27 0 0
4 4 44 5 56 0 0 6 50 4 33 2 17 X*-
5 2 67 1 33 0 0 3 44 2 28 2 28 ro6 2 100 0 0 0 0 8 57 6 43 0 0
7 3 38 5 62 0 0 15 56 10 37 2 7
INDIVIDUAL INVENTORY SERVICE
1 4 57 2 29 1 14 8 57 6 43 0 02 5 42 3 25 4 33 8 40 6 30 6 30
3 7 88 1 12 0 0 15 71 5 24 1 54 2 50 1 25 1 25 10 63 5 31 1 6




50 4 50 0 0
1 5 50 5 50 0 0 10 71 3 21 1 8
2 7 64 4 36 0 0 9 56 5 31 2 13
3 7 78 2 22 0 0 16 80 2 10 2 104 5 56 4 44 0 0 14 73 4 27 0 0
5 5 63 3 37 0 0 13 87 1 7 1 6
TABLE 5— C o n t in u e d
High-Aohleving Low-Achieving
Item No. Adequate PartiallyAdequate Inadequate Adequate
Partially
Adequate Inadequate
N N N ^ N N N




10 24 92 2 8 0 0
7 6 60 4 40 0 0 14 73 5 27 0 08 4 44 4 44 1 12 12 63 7 37 0 0
9 3 50 2 33 1 17 11 78 3 22 0 0
1 7 64 4 36
ORIENTATION SERVICE 
0 0 21 70 9 30 0 0
2 6 100 0 0 0 0 15 63 7 29 2 8
3 8 69 0 0 1 11 24 80 3 10 3 104 7 70 2 20 1 10 16 76 4 19 1 5
5 5 56 2 22 2 22 21 91 0 0 1 9




0 11 55 7 36 1 9
2 5 45 2 18 4 37 2 14 10 74 2 12
3 5 71 2 29 0 0 13 86 2 14 0 04 5 83 1 17 0 0 11 73 3 20 1 7
5 3 60 2 40 0 0 10 77 2 15 1 86 0 0 0 0 0 0 2 67 1 33 0 0
7 5 83 0 0 1 17 7 100 0 0 0 0
5 5 42 1 8
GENERAL INFORMATION 
6 50 10 29 7 21 17 50
a;
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this category for high-achieving students are (Practice #1) 
providing information about various jobs, (Practice #2) pro­
viding information about specific occupations in demand, 
(Practice #3) providing information about employment oppor- 
tunities for Negroes, and (Practice #5} discussing common 
problems in class. The low-achieving group showed other prac­
tices besides the ones mentioned. They are: (Practice #6)
providing information about problems of marriage and (Prac­
tice §9) discussing social and economic conditions of the 
community.
No student, in responding to items under Orientation 
Service, indicated that the guidance practice of (Practice #1) 
providing information about school regulations was inadequate. 
The only other practice rated as such by high-achievers, has 
reference to (Practice #2) providing information about stu­
dent organizations.'
When the section of Table 5 devoted to Placement and 
follow-up Services is observed, it is seen that all items ex­
cept two practices were classified as being inadequate by 
high- and low-achieving students. These practices pertain to 
(Practice #3) making progress reports and (Practice #6) help­
ing to secure part-time Jobs. High-achieving students indi­
cated other guidance practices as not being inadequate such 
as (Practice #1) providing assistance in learning about in­
terests and abilities, (Practice #5) providing assistance in 
selecting extra-curricular activities, and (Practice #6)
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helping to secure part-time Jobs. The low-achieving group 
also indicated a practice which was similarly classified that 
Involved (Practice #7) Job and school placement after gradua­
tion.
The findings Just presented were similar to those re­
ported in connection with schools employing full- and part- 
time counselors. The vast majority of the students, high- and 
low-achieving, indicated that the guidance which they re­
ceived was either adequate or partially adequate. One could 
surmise, then, that students were relatively satisfied with 
the guidance services in their respective schools. Apparently, 
faculty members, in working with students, have left a favor­
able impression upon them. It can be seen once again that the 
low-achieving students had fewer items not classified as in­
adequate. This means that there were more students who indi­
cated that a practice was inadequate than was the case in the 
other group. Again, the need for faculty members to evaluate 
their guidance programs periodically in an effort to make 
sure that all students will be treated equally appears to be 
very much in evidence. This is especially true in the case 
of students representing the lower end of the academic scale.
A discussion of the major results of this study has 
Just been concluded. It has been shown that a variety of 
guidance practices exist in all types of schools as mentioned 
in the study. The section on guidance practices found in 12 
selected Negro high schools in Louisiana revealed that those
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with full-time counselors offered the greatest amount of guid­
ance. Schools in which no counselors are employed had the 
least to offer in the guidance area. Table 2 showed that high- 
achieving students in all schools used the guidance services 
more them the low-achieving. Also, students from schools em­
ploying part-tlEe counselors used the guidemce services to a 
greater extent than those in the other two types of schools. 
Finally, most students in all schools thought the majority of 
the guidance practices were adequate or partially so.
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
Summary
The major problem of this study was to determine stu­
dents* expressed opinions relative to the use and adequacy of 
certain guidance practices in schools with different plans of 
organization. One major purpose of this study was to obtain 
Information from faculty members concerning the existence of 
certain guidance practices in schools employing full-time 
counselors, part-time counselors, and no counselors. Another 
purpose was to obtain the expressed opinions of high- and 
low-achieving students regarding the use and adequacy of 
certain guidance practices in schools with full-time coun­
selors, part-time counselors, and no counselors.
The study used 143 high school seniors and 245 fac­
ulty members from 12 selected Negro high schools in Louisiana. 
The faculty at each school was administered a questionnaire 
to determine what guidance practices existed in the school.
The students were administered a similar questionnaire in 
order to obtain their expressed opinions relative to the use 
and adequacy of these practices. The investigator interviewed
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a portion of the students in an effort to determine the re­
liability of their responses. The Chi-square test was used 
in the statistical treatment of the data.
Principal Findings
Although the results of this study were presented and 
discussed in Chapter III, it seems appropriate at this point 
to single out succinctly the most significant findings. The 
principal findings are reported in connection with the problem 
of the study. It should be emphasized, also, that only the 
weaknesses of the guidance services are presented in an out­
line foz*m.
It is conceivable that individuals interested in im­
proving guidance services would want to know the weaknesses 
of the guidance programs as perceived by the faculty and stu­
dents. Guidance workers should be particularly interested in 
those guidance practices which high- and low-achieving students 
did not make use of in various types of schools according to 
organization. Guidance workers in schools employing full­
time, part-time, and no counselors have the opportunity to see 
how high- and low-achieving students responded in terms of the 
adequacy of the guidance received in their respective schools. 
The guidance practices with which students were not completely 
satisfied are delineated. This should have special meaning 
for all persons desiring to do a better Job with students in 
the area of guidance.
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Schools with Full-Time Counselors
Schools with full-time counselors offered the follow­
ing guidance practices only to a limited degree:
1. Helping to secure part-time jobs.
2. School and job placement after graduation.
High-achieving students did not make much use of the
guidance practices associated with the following:
1. Providing assistance with personal problems.
2. Keeping a record of educational and/or vocational 
goals.
3* Discussing social and cultural conditions of the 
community.
4. Helping to secure part-time jobs.
5* School or job placement after graduation.
6. Providing assistance in selecting extra­
curricular activities.
7. Providing assistance in finding out personal prob­
lems.
8. Providing assistance in understanding self.
Low-achieving students did not make much use of the
guidance practices dealing with the following:
1. Providing assistance with educational and/or vo­
cational goals.
2. Providing assistance with personal problems.
3* Discussing cumulative records.
4. Providing information about specific occupations 
in demand.
5* Providing information about graduation and course 
requirements.
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6. Providing information about scholarships.
7* Discussing the social and cultural conditions of 
the community.
8. Providing assistance in selecting extra-curricular 
activities.
9» Helping to secure part-time jobs.
10. School and Job placement after graduation. 
High-achieving students did not feel that the assist­
ance received was fully adequate with respect to guidance prac­
tices involving the following:
1. Providing assistance in finding out problems.
2. Providing assistance in improving study skills.
3* Discussing test results.
4. Keeping a record of educational and/or vocational 
goals.
5» Providing information about scholarships.
6. Discussing common problems in class.
7» Providing enough courses to take.
8. Helping to secure part-time Jobs.
9« Discussing cumulative records.
10. Providing information about various Jobs. 
Low-achieving students did not feel that the assistance 
received was fully adequate relative to guidance practices con­
cerned with the following:
1. Providing assistance in finding out problems.
2. Providing assistance in improving study skills.
3* Discussing test results.
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4. Keeping a record of educational and/or vocational 
goals.
5» Providing information about scholarships.
6. Discussing common problems in class.
7. Providing enough courses to take.
8. Helping to secure part-time jobs.
9. Providing someone to discuss problems at any hour.
10. Providing assistance in learning about abilities.
11. Providing assistance in understanding self.
12. Providing information about specific occupations 
in demand.
13. Discussing employment opportunities for Negroes.
14. Discussing vocational aspects of subjects.
15» Providing information concerning school regulations.
16. Providing information about student organizations. 
17' Providing assistance in course placement.
18. Providing assistance in selecting courses.
Schools with Part-Time Counselors 
Schools with part-time counselors offered the follow­
ing guidance practices only to a limited degree:
1. Making provisions for new students to get ac­
quainted with the student body.
2. Making provisions for parents of new students to 
get acquainted with the faculty.
3' Providing assistance in the selection of extra­
curricular activities.
4. Helping to secure part-time jobs.
5. School and job placement after graduation.
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High-achieving students did not make much use of the 
guidance practices associated with the following:
1. Providing assistance In selecting extra-curricular 
activities.
2. Helping to secure part-time Jobs.
3. School and Job placement after graduation. 
Low-achieving students did not make much use of the
guidance practices dealing with the following:
1. Providing assistance with personal problems.
2. Providing Information about scholarships.
3. Providing assistance In selecting e:iura-curricular 
activities.
4. Helping to secure part-time Jobs.
5. School and Job placement after graduation.
6. Providing a variety of extra-curricular activities. 
High-achieving students did not feel that the assist­
ance received was fully adequate with respect to guidance prac­
tices Involving the following:
1. Discussing common problems in class.
2. Providing Information concerning problems of mar­
riage and family life.
3* Providing enou^ courses to take.
4. School and Job placement after graduation.
5* Providing assistance In course selection.
6. Providing someone to discuss problems at any hour.
7* Providing assistance In finding out problems.
Low-achieving students did not feel that the assistance
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received was fully adequate relative to guidance practices 
concerned with the following;
1. Dlsouselng common problems In class.
2. Providing Information concerning problems of mar­
riage and family life.
3. Providing enough courses to take.
4. School and job placement after graduation.
5. Providing assistance In course selection.
6. Providing someone to discuss problems at any hour.
7. Providing assistance In finding out problems.
6. Discussing test results.
Schools with No Counselors 
Schools with no counselors offered the following guid­
ance practices only to a limited degree:
1. Providing assistance In learning about abilities.
2. Keeping a record of achievements.
3« Providing Information about specific occupations 
In demand.
4. Providing Information about employment opportun­
ities for Negroes.
5. Making provisions for new students to get ac­
quainted with the student body.
6. Providing assistance In selecting extra-curricular 
activities.
7. Helping to secure part-time jobs.
8. School and job placement after graduation. 
High-achieving students did not make much use of the
guidance practices associated with the following:
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1. Providing someone to diseuse problems at any hour.
2. Discussing overall progress.
3. Providing assistance with personal problems.
4. Providing assistance in finding out problems.
5. Discussing socied and cultural conditions of the 
community.
6. Providing assistance in selecting extra-curricular 
activities.
7. Helping to secure part-time jobs.
8. School and job placement after graduation.
9. Providing a variety of extra-curricular activities.
10. Providing information about various student organ­
izations.
Low-achieving students did not make much use of the 
guidance practices dealing with the following:
1. Providing someone to discuss problems at any hour.
2. Discussing overall progress.
3. Providing assistance with personal problems.
4. Providing assistance in finding out problems.
5* Discussing social and cultural conditions of the 
community.
6. Providing assistance in selecting extra-curricular 
activities.
7. Helping to secure part-time jobs.
8. School and job placement after graduation.
9* Providing a variety of extra-curricular activities.
10. Providing assistance with educational and/or vo­
cational goals.
11. Providing assistance in learning about abilities.
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12. Providing Information about various jobs.
13. Providing Information about occupations In demand.
14. Discussing vocational aspects of subjects.
15' Discussing common problems In class.
16. Providing enough courses to take.
17. Making progress reports.
High-achieving students did not feel that the assist­
ance received was fully adequate with respect to guidance prac­
tices Involving the following:
1. Providing assistance Ir. selecting courses.
2. Providing assistance In selecting educational 
and/or vocational goals.
3. Providing assistance In Improving study skills.
4. Discussing test results.
5. Keeping a record of educational and/or vocational 
goals.
6. Providing assistance In understanding self.
7 . Providing Information about various jobs.
8. Discussing social and cultural conditions of the 
community.
9» Providing enough courses to take.
10. Helping to secure part-time jobs.
Low-achieving students did not feel that the assistance 
received was fully adequate relative to guidance practices con­
cerned with the following;
1. Providing someone to discuss problems at any hour.
2. Providing assistance with educational and/or vo­
cational goals.
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3. Providing assistance with personal problems.
4. Discussing test results.
5. Discussing the cumulative record.
6. Providing enough courses to take.
Conclusions
The findings of this study tend to suggest the follow­
ing conclusions:
1. Schools with full-time counselors offered the 
greatest amount of guidance while those with no 
counselors offered the least.
2. High-achieving students from schools employing 
full-time counselors, part-time counselors, and
no counselors used the guidance services more than 
the low-achieving.
3. High- and low-achieving students from schools with 
part-time counselors used the guidance services 
more than those from the other two types of schools.
4. Low-achieving students from schools with full-time 
counselors were less satisfied with the guidance 
received than those from the other two types of 
schools.
3* More students were dissatisfied with the assist­
ance that was received in schools with full-time 
counselors than the other two types of schools.
6. More students felt satisfied with the guidance re­
ceived in schools with part-time counselors than 
the other two types of schools.
7» High- and low-achieving students in schools with 
part-time counselors appeared to be more satisfied 
with the assistance received than those from the 
other two types of schools.
8. In general, most high- and low-achieving students 
from all types of schools appeared to be satisfied 
with most of the guidance services provided.
57
Recommendations
The discussion in Chapter III pointed out that a va­
riety of guidance practices existed in all types of schools 
included in this study. Despite this, many high- and low- 
achieving students did not take advantage of the guidance 
services provided for them. If the reasons for this were 
known, then, guidance workers would be in a better position 
to institute other techniques designed to attract more students 
to use these services.
It was also found, during the analysis of the data, 
that many high- and low-achieving students were not completely 
satisfied with the guidance which they had received. This was 
true for all types of schools. Such a revelation should have 
implications for all individuals concerned with improving 
guidance services. If guidance workers knew why certain guid­
ance practices were not completely adequate, they could, per­
haps, bring about conditions which would leave a more favor­
able impression on the minds of students.
In view of the results obtained in this study, it is 
recommended that:
1. Studies be conducted to find out why some Negro 
students do not use the existing guidance serv­
ices in their schools employing full-time coun­
selors, part-time counselors, and no counselors.
2. Studies be conducted to find out why some Negro 
students are not satisfied with the guidance 
services in their schools employing full-time 
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2. Boston 
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FACULTY QUESTIONNAIRE RELATING TO GUIDANCE PRACTICES 
N a m e________   Position__________
School
Direction: The purpose of this questionnaire Is to find
out some of the guidance practices In your school* Please
check answers In the appropriate blanks. If none of the 
answers seem to agree with your opinion exactly, check the
one which comes nearest to your views.
COUNSELING SERVICE
1. Do the students receive assistance In the selection of 
their courses from grades 9-12? Yes No
2. Can students go to someone at any time during the day to 
discuss their problems? Yes No
3* Are provisions made for students to discuss their progress 
with someone at least once per year from grades 9-12?
Yes No
4. Do the students receive personal assistance with their 
educational and/or vocational goals? Yes No
5* Are provisions made for students to receive personal as­
sistance from someone with their personal problems?
Yes  No___ .
6. Does the school make any efforts toward finding out some 
of the problems of students with the Intent of helping 
them? Yes No
7. Does the school make provisions for trying to Improve the 




1. Do students receive systematic help In learning about 
their abilities, interests, and limitations? Yes No__
2. Arc students administered intelligence, ability, or apti­
tude and achievement tests? Yes No
3* Does the school keep a record of the students achieve­
ments, special honors, community activities, and hobbies? 
Yes  No .
4. Does the school keep a record of the students educational
and/or vocational goals? Yes  No
5* Does the school provide assistance in helping students
understand themselves better? Yes No
6. Are the contents of the cumulative records discussed with
the students? Yes  No .
INFORMATION SERVICE
1. Does the school provide information for students about 
various jobs in terms of pay, working conditions, require­
ments, and opportunities for advancement? Yes No
2. Does the school provide information about the specific 
occupations that are in demand and those that are over­
crowded? Yes  No
3* Does the school provide information about the employment 
opportunities for Negroes in various occupations? Yes 
No .
4. Do you stress the vocational aspect or significance of the 
subject you teach? Yes  No
5 ' Are provisions made for the discussion on common problems 
of students in group settings such as the homeroom or 
regular class? Yes No
6. Are students provided with information concerning colleges 
and trade and professional schools? Yes No
7» Are students given information about loans, scholarships,
and other college assistance programs? Yes No
8. Are students provided with information concerning some of
the problems of marriage and family life? Yes  No____.
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9» Are the eoclal, economic, and cultural conditiono of the 
school community discussed with students? Yes  No
ORIENTATION SERVICE
1. When new students enter high school, are they given in­
formation concerning rules and regulations governing 
students? Yes  No .
2. Are students given information about the various student 
organizations, clubs, activities, and publications, if 
any? Yes  No .
3* When students enter high school for the first time, are 
they given information about course descriptions, and 
graduation requirements? Yes  No .
4. Are provisions made for new students to get acquainted 
with the student body? Yes No .
5» Are efforts made to help parents of new students become 
acquainted with the faculty and school? Yes No .
PLACEMENT AND FOLLOW-UP SERVICES
1. Are the expressed interests and abilities considered when 
students are assigned to courses? Yes No
2. Does the school provide a variety of courses for students 
to choose from? Yes  No .
3* Is the progress of students in their courses checked at
least once each semester? Yes  No____ .
4. Are students provided with personal assistance in the se­
lection of extra-curricular activities? Yes No
5* Do students have a wide range of extra-curricular activ­
ities to choose from? Yes____ No .
6. Does the school try to help secure part-time, summer, or
permanent Jobs for students who experience financial dif­
ficulty? Yes No
7> Has the school made any efforts to see that students Eire 
placed in the right school or on the right Job, or other­
wise, after graduation? Yes No .
APPENDIX C
STUDENT QUESTIONNAIRE AND INTERVIEW CHECK LIST 




Directions: This questionnaire seeks to get information
about some of the guidance practices of your school. 
Please check answers or fill in the appropriate blanks. 
If none of the answers seem to agree with your opinion 
exactly, check the one which comes nearest to your views.
COUNSELING SERVICE
a. Did you receive assistance in the selection of your 
courses for grades 9-12? Yes  No .
b. The assistance received in the selection of high 
school courses was: Adequate___ Partially Ade­
quate  Inadequate .
a. Is anyone provided for you to go to in order to dis­
cuss problems at any time during school hours?
Yes  No .
b. The school's efforts to provide someone for me to 
go to concerning my problems during school hours 
were: Adequate___ Partially adequate___ Inadequate
Did anyone discuss your overall progress with you at 






b. The discussion held concerning my overall progress 
was; Adequate  Partially adequate  Inadequate.
a. Have you received personal assistance with your edu­
cational and/or vocational goals? Yes  No
b. The help received with my educational and/or voca­
tional goalc was: Adequate___ Partially adequate___
Inadequate .
a. Have you received assistance from someone with your 
personal problems? Yes  No .
b. The school’s efforts to find out my problems were: 
Adequate Partially adequate  Inadequate *
a. Did anyone try to find out what your problems were In 
an effort to help you? Yes  No .
b. The school's efforts to find out my problems were: 
Adequate  Partially adequate Inadequate .
a. Did anyone assist you In trying to Improve your study
skills? Yes  No .
b. The school's efforts to Improve my skills was:
Adequate  Partially adequate Inadequate .
INDIVIDUAL INVENTORY SERVICE
a. Have you received help in learning about your abil­
ities, Interests, and limitations? Yes No
b. The help received In learning about my abilities.
Interests, and limitations was: Adequate  Par­
tially adequate  Inadequate .
a. Were you administered Intelligence, ability, or apti­
tude and achievement tests? Yes No .
b. The discussions concerning my test results were: 






a. Doaa the school keep a record of your achievements, 
special honors, community activities, and hobbles?
Yes No
b. The records which the school keeps of my activities 
are: Adequate___ Partially adequate___ Inadequate___.
a. Does someone keep a record of your educational and/or 
vocational goals? Yes No
b. The records of my educational and/or vocational goals 
are: Adequate___ Partially adequate___ Inadequate___.
a. Did anyone give you assistance In trying to understand 
yourself better? Yes  No
b. The assistance given In trying to help me understand 
myself was: Adequate___ Partially adequate___ In­
adequate .
a. Has anyone ever discussed your cumulative record with 
you? Yes _ _ No .
b. The discussions concerning my cumulative record were: 
Adequate  Partially adequate  Inadequate .
INFORMATION SERVICE
a. Have you received Information about various Jobs In 
terms of pay, working conditions, requirements, and 
opportunities for advancement? Yes  No .
b. The Information received about various Jobs In terms 
of pay, working conditions, requirements, and oppor­
tunities for advancement was: Adequate___ Partially
Adequate  inadequate .
a. Did anyone point out the specific occupations that are 
In demand and those that are overcrowded? Yes___
No .
b. The Information received about Job supply and demand 
was: Adequate___ Partially adequate Inadequate___.
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3 .
a. Did anyone diacuBs with you the employment opportun­
ities for Negroes in various occupations? Yes___
No__.
b. The discussion about employment opportunities for 
Negroes was: Adequate Partially adequate  In­
adequate .
4.
a. Did your teachers stress the vocational aspect or sig­
nificance cl m e  subjects that they taught? Yes___
No
b. The teacher's stress on the vocational aspect or sig­
nificance of their subjects was: Adequate
Partially adequate  Inadequate___.
5. a. Do you have the opportunity to discuss some of your 
common problems in group settings such as the homeroom 
or the regular class? Yes No___ .
b. The group discussions held in the homeroom or regular
class on common problems were: Adequate___ Partially
adequate  Inadequate .
6.
a. Did anyone provide you with information concerning 
colleges and trade and professional schools? Yes 
No .
b. The information provided about colleges and trade and 




a. Did anyone give you information about loans, scholar­
ships, and other college assistance programs? Yes___
No .
b. The information received about loans, scholarships, 
and other college assistance programs was: Ade­
quate  Partially adequate  Inadequate .
a. Did anyone give you information concerning some of the
problems of marriage and family life? Yes  No___ .
b. The information received about marriage and family life
was: Adequate Partially adequate___ Inadequate___.
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9.
a. Did anyone diaouss with you the social, economic, and 
cultural conditions of your community and their Im­
plications? Yes  No .
b. The discussion held about the social, economic and 
cultural conditions of your community were: Ade­
quate  Partially adequate  Inadequate .
ORIENTATION SERVICE
1 .
a. Upon entering the h l ^  school for the first time, did 
anyone provide you with Information concerning the 
rules and regulations governing students? Yes
 •
b. The Information received about the rules and regula­
tions of this school was: Adequate  Partially ade­
quate  Inadequate .
2.
a. Did anyone give you Information about the various 
student organizations, activities, and publications.
If any? Yes  No .
b. The Information received about the various student
organizations, activities, and clubs was: Adequate___
Partially adequate Inadequate .
3.
a. Upon entering this high school for the first time, 
did anyone give you Information about course descrip­
tions and graduation requirements? Yes No
b. The Information received about course description and 
graduation requirements was: Adequate Partially
adequate Inadequate___ .
4.
a. Upon entering this high school for the first time, did
the school make any efforts to see that you get ac­
quainted with the faculty and school? Yes  No
b. The school's efforts to help me get acquainted with




a. Upon entering this h i ^  school for the first time, 
did the school make any efforts to help your parents
get acquainted with the faculty and school? Yes___
No .
b. The school's efforts to help my parents get ac­
quainted with the faculty and school were: Ade­




PLACSffiNT AND FOLLOW-UP SERVICES
a. Did the school make any effort to see to it that you 
were placed in the right courses in terms of your 
expressed interest and abilities? Yes  No .
b. The school's efforts to place me in courses according
to my interests and abilities were: Adequate
Partially adequate  Inadequate
2.
a. Were there subjects that you wanted to take and could
not for various reasons? Yes No
b. The school's course offerings were: Adequate
Partially adequate  Inadequate
Did anyone check the progress in your courses at 
least once per semester? Yes No
b. The school's efforts to check on my progress each
semester were: Adequate___ Partially adequate___
Inadequate .
4.
a. If you participated in extra-curricular activities, 
did you receive personal aid in your selection of 
them? Yes No
b. The assistance received in the selection of extra­
curricular activities was: Adequate___ Partially
adequate Inadequate .
5.
a. Did you have the opportunity to select from a wide 
range of extra-curricular activities? Yes No
b. The school's range of extra-curricular activities
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was: Adequate  Partially adequate Inadequate .
6.
a. If you heul financial difficulties, did anyone at 
school try to secure a part-time, summer, or permanent 
job for you? Yes  No .
b. The school's efforts to help me secure a part-time,
summer, or permanent Job were: Adequate  Partially
Adequate  Inadequate
7. a. Has the school made any efforts to see that you are 
placed In the right school or on the right Job, or 
otherwise, after graduation? Yes  No .
b. The school's efforts to see that I am placed right In 
the light of my future plans are: Adequate Par­
tially adequate  Inadequate .
GENERAL INFORMATION
1. Has anyone explained to you the nature, extent, function
and purpose of the guidance program In your school?
Yes  No___ .
2. Do you know all the activities In your school that make
up the guidance program? Yes No. .
3» Do you generally take advantage of the assistance pro­
vided by your school In solving your problems?
Yes  No___ .
4. Could you make suggestions that would improve the guid­
ance program In your school? Yes No
5< In general, the school's program of assistance, as It af­





INTERVIEW AND QUESTIONNAIRE RESPONSES OF THE SAME 20 HIGH- 
ACHIEVING STUDENTS RELATIVE TO THE USE MADE OF CER­
TAIN GUIDANCE PRACTICES IN FOUR SCHOOLS WITH 
ONE FULL-TIME COUNSELOR IN EACH
COUNSELING SERVICE INDIVIDUAL INVENTORY SERVICE
Item
No. Type Yes No x2
Item
No. Type Yes No X2
1. I& 12 8 1. I 13 7
Q^ 14 6 1.50 Q 12 8 .00
2. I 15 5 2. I 15 5
Q 17 3 .80 Q 18 2 1.13
3. I 16 4 3. I 14 8
Q 14 6 1.25 Q 16 4 .17
4. I 10 10 4. I 12 8
Q 13 7 4.57* Q 10 10 1.50
5. I 5 15 5. I 6 14
Q 7 13 1.33 Q 7 13 .80
6. I 8 12 6. I 15 5
Q 10 10 .57 Q 14 6 .13
7. I 16 4
Q 14 6 1.50
®I - Interview
^Q - Questionnaire 




No. Type Yes No X2
I 11 9
1 .
Q 12 8 .00
I 12 8
2.
Q 14 6 .80
I 13 7
3.
Q 12 8 1.33
I 15 5
4.
Q 16 4 1.50
I 14 6
5.
Q 16 4 2.25*
I 15 56.
Q 17 3 .25
I 18 2
7.
Q 17 3 .50
I 13 78.
Q 11 9 1.13
I 10 10
9.
Q 9 11 .17
ORIENTATION 1SERVICE
Item
No. Type Yea No X2
I 16 4
1 .
Q 18 2 .00
I 15 5
2.
Q 17 3 1.33
I 16 4
3.
Q 14 6 .40
I 13 74.
Q 14 6 .00
I 15 5
5.
Q 16 4 1.50
7 2
PLACEMENT AND FOLLOW-UP 
SERVICES GENERAL INFORMATION
Item
No. Type Yea No X2
I 11 9
1.
Q 14 6 1.33
I 13 7
2.
Q 11 9 1.50
I 10 10
3.
Q 13 7 4.50*
I 6 14
4.
Q 4 16 .80
I 16 4
5.
Q 14 6 .17
I 5 156.
Q 2 18 1.13
I 8 12
7.
Q 7 13 .40
Item
No. Type Yea No X2
I 14 51 .
Q 17 3 1.33
I 10 10
2.
Q 8 12 .25
I 9 11
3.
Q 12 8 1.50
I 13 74.
Q 12 8 .18
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PART B
INTERVIEW AND QUESTIONNAIRE RESPONSES OF THE SAI-IE 13 HIGH- 
ACHIEVING STUDENTS RELATIVE TO THE USE MADE OF CER­
TAIN GUIDANCE PRACTICES IN FOUR SCHOOLS WITH
ONE PART- TII4E COUNSELOR IN EACH
COUNSELING SERVICE INDIVIDUAL INVENTORY SERVICE
Item
No. Type Yes No
Item
No. Type Yes No X2
I& 8 5 I 10 31. 1 .
Qb 10 3 4.57* Q 12 1 1.25
I 9 4 I 11 2
2. 2.
Q 11 2 1.33 Q 13 0 .13
I 8 5 I 7 6
3. 3.
Q 9 4 .80 Q 8 5 .80
I 9 4 I 8 54. 4.
Q 11 2 .00 Q 7 6 .25
I 5 8 I 6 7
5. 5.
Q 7 6 .57 Q 8 5 .00
I 9 4 I 9 46. 6.
Q 7 6 .17 Q 8 6 .38
I 7 6
7.
Q 8 5 1.50
I - Interview 
bQ - Questionnaire 
* - Significant at .05 level
7 4
INFORMATION SERVICE ORIENTATION SERVICE
Item
No. Type Yes No X2
i 7 61.
Q 9 4 1.13
I 9 4
2.
Q 10 3 .18
I 10 33. Q 9 4 1.33
I 10 34.
Q 12 1 .80
I 10 3
5.
Q 12 1 .25
I 9 46.
Q 12 1 1.50
I 9 47. Q 11 2 1.13
I 10 38.
Q 11 2 .57
I 7 69.
Q 5 8 .00
Item
N6. Type Yes No X2
I 9 41.
Q 11 2 .00
I 10 32.
Q 12 1 1 .50
I 9 43. Q 8 5 .80
I 7 64.
Q 8 5 .25
I 9 4
5. Q 11 2 .40
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PLACEMENT AND FOLLOW-UP 
SERVICES
Item
No. Type Yes No x2
I 10 31.
Q 11 2 .25
I 11 2
2.
Q 9 4 .80
I 9 4
3.
Q 11 2 .40
I 3 104.
Q 5 8 1.50
I 8 5
5.
Q 7 6 4.50*
I 3 106.
Q 1 12 .18
I 8 5
7.
Q 6 7 .50
GENERAL INFORMATION
Item
No. Type Yes No X2
I 10 31.
Q 12 1 1.33
I 5 82.
Q 6 7 .50
I 8 5
3.
Q 9 4 1.50
I 10 3
4.
Q 8 5 1.13
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PART C
INTERVIEW AND QUESTIONNAIRE RESPONSES OF THE SAME 12 HIGH- 
ACHIEVING STUDENTS RELATIVE TO THE USE MADE OF CER­
TAIN GUIDANCE PRACTICES IN FOUR SCHOOLS WITH
NO COUNSELORS
COUNSELING SERVICE INDIVIDUAL INVENTORY SERVICE
Item
No. Type Yes No X2
I& 7 51 .
Q^ 9 3 .25
I 7 52.
Q 6 6 .80
I 3 9
3.
Q 4 8 1.33
I . 8 4
4.
Q 9 3 2.77*
I 4 8
5.
Q 3 9 .50
I 3 96.
Q 2 10 .00
I 7 5
7.
Q 8 4 .57
Item
No. Type Yes No
I 6 6
1 .
Q 7 5 1.13
I 10 22.
Q 12 0 1 .50
I 7 5
3.
Q 8 4 1.33
I 3 94.
Q 4 8 .57
I 4 8
5.
Q 2 10 .80
I 7 56.
Q 6 6 .38
^I - Interview 
- Questionnaire 
* - Significant at .05 level
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INFORMATION SERVICE ORIENTATION SERVICE
Item
No. Type Yes No x2
Item
No. Type Yes No x2
I 8 4 I 9 31. 1.
Q 10 2 .17 Q 11 2 .00
I 9 3 I 5 72. 2.
Q 11 1 2.00 Q 6 6 1 .50
I 10 2 I 10 2
3. 3.
Q 9 3 4.50* Q 9 3 .13
I 8 4 I 7 54. 4.
Q 9 3 .38 Q 10 2 .80
I 9 3 I 9 3
5. 5.
Q 8 4 1.13 Q 9 3 1.33
I 10 2
6.
Q 10 2 1.50
I 7 5
7.
Q 10 2 .25
I 8 4
8.
Q 9 3 .38
I 7 5
9.
Q 6 6 .40
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PLACEMENT AND FOLLOW-UP 
SERVICES GENERAL INFORMATION
Item
No. Type Yes No x2
Item
No. Type Yes No %2
I 6 6 I 6 6
1 . 1 .
Q 7 5 1.33 Q 5 7 .00
I 10 2 I 7 52. 2.
Q 11 1 .50 Q 2 10 .57
I 8 4 I 9 3
3. 3.
Q 7 5 .80 Q 8 4 1.50
I 7 5 I 10 24. 4.
Q 6 6 .25 ft 11 1 1.33
I 4 8
5.
Q 5 7 2.25*
I 4 8
6.
Q 0 12 1.50
I 6 6
7.




INTERVIEW AND QUESTIONNAIRE RESPONSES OF THE SAME 20 LOW- 
ACHIEVING STUDENTS RELATIVE TO THE USE MADE OF CER­
TAIN GUIDANCE PRACTICES IN FOUR SCHOOLS WITH 
ONE FULL-TIME COUNSELOR IN EACH
COUNSELING SERVICE INDIVIDUAL INVENTORY SERVICE
Item
No. Type Yes No X2
I& 13 71 #
Q^ 14 6 .80
I 12 8
2.
Q 13 7 .57
I 9 11
3.
Q 10 10 1.33
I 5 154.
Q 8 12 5.33*
I 7 13
5.
Q 9 11 .25
I 10 10
6.
Q 12 8 1.13
I 15 5
7.
Q 16 4 .57
*I - Interview
^Q - Questionnaire
* - Significant at .05 level
Item






Q 14 6 1.33
I 15 5
3.
Q 17 3 .80
I 14 6
4.
Q 13 7 .57
I 10 10
5.
Q 12 8 .50
I 6 14
6.
Q 7 13 .17
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INFORMATION SERVICE ORIENTATION SERVI^
Item
No. Type Yes No X2
Item
No. Type Yes No
I 8 12 I 12 8
1 . 1 .
Q 9 11 .50 Q 14 6 .25
I 6 14 I 14 6
2. 2.
Q 8 12 .25 Q 15 5 .57
I 12 8 I 11 9
3. 3.
Q 15 5 .18 Q 13 7 .80
I 13 7 I 10 10
4. 4.
Q 14 6 1.50 Q 14 6 1.13
I 13 7 I 13 7
5. 5.
Q 15 5 1.33 Q 12 8 1.50
I 14 6
6.
Q 16 4 .00
I 6 14
7.
Q 8 12 .80
I 15 5
8.
Q 17 3 .40
I 6 14
9.
Q 7 13 1.13
81




No. Type Yea No X2
Item
No. Type Yea No
I 13 7 I 11 91. 1.
Q 15 5 1.50 Q 13 7 2.00*
I 10 10 I 6 14
2. 2.
Q 12 8 .13 Q 8 12 .13
I 14 6 I 6 14
3. 3.
Q 13 7 .80 Q 5 15 1.50
I 6 14 I 5 154. 4.
Q 4 16 .50 Q 7 13 .17
I 12 8
5.
Q 14 6 1.33
I 6 14
6.
Q 5 15 .17
I 12 8
7.




INTERVIEW AND QUESTIONNAIRE RESPONSES OF THE SAME 12 LOW- 
ACHIEVING STUDENTS RELATIVE TO THE USE MADE OF CER­
TAIN GUIDANCE PRACTICES IN FOUR SCHOOLS WITH
ONE PART-TIME COUNSELOR IN EACH
COUNSELING SERVICE INDIVIDUAL INVENTORY SERVICE
Item 
No. Type Yea No X2
Item
No. Type Yes No X2
I^ 8 4 I 7 51 . 1 .
Q^ 9 3 .80 Q 8 4 .17
I 10 2 I 8 4
2. 2.
Q 8 4 .17 Q 9 3 .38
I 6 6 I 7 5
3. 3.
Q 7 5 1.33 Q 10 2 1.50
I 8 4 I 9 34. 4.
Q 10 2 1.50 Q 11 1 .13
I 7 5 I 4 8
5. 5.
Q 9 3 1.50 Q 5 7 1.50
I 9 3 I 10 26. 6.
Q 8 4 .00 Q 8 4 1.33
I 10 2
7.
Q 11 1 2.00*
^I - Interview
^Q - Questionnaire
* - Significant at .05 level
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INFORMATION SERVICE ORIENTATION SERVICE
Item
No. Type Yea No X2
Item
No. Type Yea No X2
I 10 2 I 8 4
1 . 1 .
Q 9 3 .80 Q 10 2 .50
I 7 5 I 7 5
2. 2.
Q 8 4 .00 Q 9 3 .80
I 9 3 I 8 4
3. 3.
Q 10 2 1.33 Q 9 3 1.33
I 6 6 I 10 2
4. 4.
Q 7 5 .67 Q 7 5 4.50*
I 7 5 I 7 5
5. 5.
Q 8 4 .50 Q 6 6 1.50
I 8 4
6.
Q 10 2 1.50
I 4 8
7.
Q 5 7 .17
I 7 5
8.
Q 9 3 1.50
I 7 5
9.
Q 8 4 .40
6 4
PLACEMENT AND FOLLOW-UP 
SERVICES GENERAL INFORMATION
Item
No. Type Yes No x2
I 6 6
1 .
Q 7 5 1.33
I 7 5
2.
Q 8 4 .13
I 11 1
3.
Q 10 2 1.50
I 4 8
4.
Q 5 7 .00
I 5 7
5.
Q 6 o .80
I 2 10
6.
Q 3 9 .25
I 3 9
7.
Q 4 8 .17
Item
No. Type Yes No X2
I 8 4
1.
Q 9 5 .00
I 8 4
2.
Q 7 5 1 .33
I 5 7
3.
Q 4 8 4.50*
I 7 54.




INTERVIEW AND QUESTIONNAIRE RESPONSES OF THE SAME 1? LOW- 
ACHIEVING STUDENTS RELATIVE TO THE USE MADE OF CER­
TAIN GUIDANCE PRACTICES IN FOUR SCHOOLS 
WITH NO COUNSELORS
COUNSELING SERVICE INDIVIDUAL INVENTORY SERVICE
Item
No. Type Yes No
Item
No. Type Yes No X2
I® 10 7 I 4 131 . 1 .
Q^ 12 5 1.25 Q 6 11 .25
I 4 13 I 9 8
2. 2.
Q 6 11 4.50* Q 11 6 1 .50
I 7 10 I 14 3
3. 3.
Q 5 12 .17 Q 12 5 .13
I 3 14 I 6 11
4. 4.
Q 5 12 .50 Q 7 10 .80
I 6 11 I 7 10
5. 5.
Q 4 13 .25 Q 5 12 .50
I 8 9 I 5 126. 6.
Q 7 10 .00 Q 3 14 .25
I 12 5
7.
Q 13 4 .80
aI - Interview
Q̂ - Questionnaire
 ̂ - Significant at .05 level
86
INFORMATION SERVICE ORIENTATION SERVICE
Item
No. Type Yea No
I 4 13
1.
Q 6 11 1.13
I 7 10
2.
Q 5 12 .25
I 10 7
3.
Q 12 5 .38
I 6 11
4.
Q 8 9 1.50
I 5 12
5.
Q 7 10 2.25*
I 9 86.
Q 10 7 .40
I 12 5
7.
Q 9 8 .18
I 8 9
8.
Q 10 7 1.33
I 7 10
9.
Q 5 12 .25
Item
No. Type Yes No x2
I 12 51.
Q 14 3 1.50
I 10 72.
Q 12 5 .17
I 11 6
3.
Q 13 4 1.25
I 10 74.
Q 9 8 .00
I 10 7
5.
Q 11 6 .80
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PLACEMENT AND FOLLOW-UP 
SERVICES
Itom
No. Type Yes No
I 9 81 .
Q 10 7 1.33
I 5 12
2.
Q 6 11 .80
I 6 11
3.
Q 8 9 1.52
I 4 13
4.
Q 7 10 .00
I 4 13
5.
Q 6 11 1.50
I 5 12
6.
Q 2 15 1 .33
I 5 12
7.
Q 4 13 .00
GENERAL INFORMATION
Item
No. Type Yes No x2
I 5 121.
Q 7 10 1.50
I 6 1 i
2.
Q 5 12 .00
I 10 7
3.
Q 8 9 .25
I 14 34.
Q 12 5 .13
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